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Introduction

Integral psychology is a comprehensive model which includes all of the major theories—cognitive-behavioral, psychodynamic, systems, transpersonal, etc.—and adds new information as well (Wilber, 1973, 1986, 2000).  What makes Integral theory so encompassing is its depth—which comes from the evolutionary perspective—and breadth—which is the AQAL aspect.  The significance of Integral theory lies not only in its own original contributions, but also in the common language it has given us, with which we can explore how previously disparate disciplines contribute to each other.  Applying the AQAL model, we can more easily see how, for example, the multiple intelligences jive with social psychology, or how psychology itself meshes with spirituality.  Before Integral, these were simply different.

A major component of Integral psychology is psychodynamic theory.  It is a jargony enterprise, in need of clarification for a broader, though Integrally informed, readership.  The purposes of this article are: 1) to define some important psychodynamic terms, 2) to clarify some central ideas from Integral psychology, and 3) to illustrate what these and other theoretical concepts might look like in a real child.  

Psychodynamic theory is a detailed and intricate model which aims at understanding the deepest dynamics of a human being.  Within this are branches, such as post-Freudian psychoanalytic psychology, which derives from Freud’s study of our basic drives, needs, and instincts.  Ego psychology looks at our executive functions, the way each of us navigates through the reality we perceive.  Self-psychology studies how we define and emotionally value or devalue ourselves.  Object relations theory analyzes our self- and other-representations, that is, how we define and understand ourselves and other people, and how the two relate.   These theories overlap and sometimes disagree on details, but therapists with grounding in psychodynamic theory are able to identify important themes in a person’s life and accurately prescribe directions for growth.  

Psychodynamic theory spans Wilber’s pre-conventional stage and then trails off at the start of the egoic (conventional) phase
, when we have the beginning of a fully formed ego (about age 6-8).  This generally means a sense of location inside our own skin, a rudimentary understanding that others don’t necessarily see everything as we do, a modicum of self-trust or self-esteem, some logical thinking, some frustration tolerance, and a reasonable ability to get our needs met in the world, appropriate to our age and resources.  

One of the most stinging criticisms of psychodynamic theory is that people can be in therapy for years and show great insight with little change or symptom improvement.  This can be accounted for by the AQAL map, which shows all the areas not accounted for by psychodynamic theory, especially other lines of development and the behavioral aspects in the UR quadrant.  Also, psychodynamic theory is considered by some to be overly reductionistic, attributing to the first years of life (prototypic as they might be) all that we become later.  The theory doesn’t account for the conventional and post-conventional influences on our evolution.  While it may be harder to do so, one can teach an old dog new tricks.

On the other hand, psychodynamic theory is deep and broad, valid and reliable, descriptive and predictive.  It is testament to the power of hermeneutic empiricism and aggregate case study methods.  It informs us about several lines of development, including ego, types of defenses used, psychosexual drives, self-system, self-identity, and parts of the cognitive, gender identity, and interpersonal lines (Wilber, 2000, pp. 197 ff). 

Definitions of Key Concepts from Psychodynamic and Integral Theory

The self is our most subjectivity, our localized consciousness which is having and learning from experience.  It can be divided into parts, such as the “I,” the “me,” and, at the highest stages of consciousness, the ultimate observer of both, which is the “I” and “me” combined (Wilber, 2000, pp. 33-35).  The individual “I” is roughly the same as Loevinger’s ego and Wilber’s proximate self (Wilber, 2000, p. 33).  The “me” is our self-image, Wilber’s distal self, self-sense, and in object relations theory, the self-representation. Our self-esteem (or lack thereof) is part of our self-image, and the superego is that which regulates our self-esteem. Wilber’s self-system is everything comprising the localized, evolving self, including sub-personalities, such as the inner parent or child, the shy part, etc. These are most noticeable when they are at different developmental levels (Wilber, 2000, p. 100).  

Wilber’s fulcrums are a special and original contribution to existing developmental theory (Wilber, 2000a, Chp. 6).  In Fulcrum I (sensory-physical, by around age 1), we understand that we are physically separate from the environment (hatching). In Fulcrum II (emotional/libidinal object constancy, by around 3), we have emotions beyond just bodily stress and pleasure.  In Fulcrum III (Rep Mind, age 2-4 for symbols and 4-7 for concepts), we have thinking capabilities separate from our emotions and bodily sensations (Wilber, 1986, pp. 69-71). Cognitive development is thus integrated more closely into the model, bringing offshoots such as the interpersonal, moral and worldview lines.  The basic fulcrums are represented in the psychological portrait.  

The “composite child” described below is a consciousness evolving through its increasingly complex ways of experiencing life.  I have written the portrait in the second person, as if it were your memoirs, in hopes that you will get an emotional felt-sense of what the theories are describing in children.  

 As our child develops, gaining new ego abilities is often pleasurable [Eros (Wilber, 1996, p. 72)], but some ways of operating must be given up and replaced.  Basic stages
 of ego development are permanent abilities we achieve and build upon (transcend and include), like walking; while transitional self-stages are temporary ways of handling experience, eventually replaced by more mature operating principles (Wilber, 1986, 67-68, 75 ff).  

Transformation to each higher level is more significant and difficult than the minor shifts of growth and learning within stages.  At these junctures, large chunks of one’s worldview crumble and reformulate. In the portrait, the toddler goes through rapprochement (Sections and Notes 3-4), a sobering disillusionment about his/her relative size and potency in the world.  At each transformation the ego is better able to handle the death-seizure (Wilber, 1989, p. 110), if conditions in the other quadrants, and previous growth in the relevant lines, has been supportive enough.  Our composite child is growing under favorable conditions.

The following portrait illustrates elements of Wilber’s preconventional phase (including the three Fulcrums) and the main body of psychodynamic theory.  

Psychological Baby Pictures

1.  
As a newborn baby, you slept most of the time.  You half-slept while awake, drank, looked at your parent’s face, and slept again.  Weeks later, you looked more, drank still, slept less.  After 6 weeks, your pattern recognition, combined with bodily pleasure and facial muscle development, resulted in your first smile.  Your kinesthetic abilities quickened, and you discovered your own body.  Yin and yang began to form as you discovered objects, like the hands and feet waving in front of your face. The first enlightenment (or so it seemed):  These were yours!…

In the behaviorist research lab, rats figured out that if they pressed a button, they could get a snack.  While in your semi-blissful cloud of pure, unthinking experience, you figured out that if you do certain things, you could get more pleasure.  When you gazed at MommyDaddy and they mirrored your smile, waves of pleasure ran through your body.  When hunger bothered your tummy, wherever that was, you made noises that brought MommyDaddy and food.  Sometimes it didn’t work, but you were karmically conditioned to impose your newborn will in eventually-planful ways.  (“Mission Control, we have first separation.  First Noble Truth is operational.”)  

2.  
Continuing into that first year, things got even better. Placed on your tummy, you lifted your head.   Then you could roll, how mobile!  You sat, crawled, and walked!  Shades of monolithic “2001” and “Thus Spoke Zarathustra!”   Does anyone know what a ton of work that was?  Furthermore, the Food Bringers have names!  The food has names.  You can even remember things when they’re not there.  It eases the losses, and sometimes you can use that to get things back.  

There are glitches, though.  MommyDaddy, who is the foodbringer, and also the comfort bringer, doesn’t always do their job. But this project is so amazing, and so worth the effort, that you’ll get this system up and running.  After all, in the second half of your first year, you’re at the top of your game.  The coolest thing, though, beyond anything ever so far, hard to explain, is, well, it’s you!  You run the whole toy factory, and it’s yours.   

Then it gets a little complicated.  You try this trick.  It’s called Run Away.  You get rid of MommyDaddy by running away.  Then you go and find them.  It feels different when they’re gone, and it’s awesome to feel your own space, though scary if you get lost.  Another neat trick is to throw things off the high chair.  They disappear down below the tray. That’s puzzling, but usually someone fetches them for you... for a while.   Hmm, separateness.

Forget about that, you’re up and running, literally, through a heavenly world of objects.  Doors open and close.  Dogs taste fuzzy.  Floors pull you down and hit your head.    

Sometimes Mommy and Daddy misbehave.  They take objects out of your hand, and they don’t always come when called. This is frustrating and sometimes scary.  No matter how much you scream, they ignore you.  Sometimes, you downright hate them, and you’re so upset that you run right back to them for solace.  It must be the other Mommy and Daddy (whom you’ve invented) who are bad.  

You’ve been learning to talk. In the first year, you had fun making sounds.  Now, your parents have their own names and their own identities.  You’re stringing words together, giving labels to objects, saying what you want, and feeling connected to your loved ones even without physical contact with them.  You begin to understand that words are symbols; they stand for things.  You begin to combine symbols and get a mental sense of time and space:  ‘We’ll go to the store after your nap.’ 

At around two, you are being taught to use the potty.  The process excites your parents more than it does you.  At first, you think you’re dropping body parts, but you gain some (ego) control over your body functions, and things smell and feel better.

                         On and off for about a year (age 1½ to 2½), you’ve been figuratively writing your  

Declaration of Independence.  It goes like this: ‘No.’  You declare yourself the sovereign leader of the United Parts of Self.  

You still need your parents’ help, but sometimes you don’t like them very much.  They pull you back from things you want to do.  Other kids are interesting but sometimes a pain.  They take your things, and then your parents tell you that half your things aren’t even your things.   You’re not allowed to get rid of the bad kids who bother you, and sometimes your parents look at you like you’re a bad kid!  

Being alone in your bedroom is getting a bit scary.  Sometimes you think somebody bad is in there, coming to hurt you.  Either a family member lets you sleep with them, or the dog helps, or you’re made to tough it out.  You’ve developed a precious individual self, and you don’t want to lose it.  Eventually, though, the Grim Reaper fades into the background.  

3.        You’re about three, refining your skills, drawing, building, jumping, and running with other kids.  You’re still coming out of a bumpy time, but this year, your emotions will run more smoothly.  You’re coming to the end of an ordeal.  You’ve taken a fall from Heaven and landed without a crash on Earth.  You know that you’re just a kid, and your wise parents are teaching you things.

 You’re about four, getting smarter, and working with more details and subtleties.  You discover the world of make-believe, symbols, and play.  You dress as a grown-up and drive an imaginary car.  You play out your fears, because repeating what you fear helps you live it and survive it.  You make music and try to write like a grown-up.  You feel industrious and proud.  

You obey rules and feel like a good person.  If you disobey them, you feel guilty.  All adults seem good, and they’re right about everything.  You’re developing a “parent” inside you, your conscience.  Your innate preferences and special strengths turn into your own unique patterning, or type.  You identify with what you create, and seek confirmation: ‘Look what I did!’  You learn about your neighborhood, religion, race, country, the world, and your place in them.  You feel love and affection for your parents and teachers, and you make friends on the basis of shared interests.  

4          By age five, you can name qualities about yourself, thereby stepping back and reflecting a bit.  You say, “I love you,” knowing that there’s an I, a you, and a valuing of unique qualities of people outside your self.  You can label interpersonal relationships.

You begin to feel this new kind of love in your body.  Your feelings and your body love your mom and your dad, in different ways.  You feel new sexual feelings, and with them, you shine.  A new beauty comes through you and the people you love.  You fall in love with the people you love.  You learn that this is a private beauty, and you have to be careful how you express it.  

You can think abstractly and begin to manipulate generalizations.  You learn to read and write, which is quite complicated.  You manipulate numbers and amounts.  You combine operations, like writing about numerical relationships, and you can combine this with interpersonal relationships: “I’ll meet you at 4:00.”  You begin to understand that you are better at some activities than others and know that you’re still an OK person.  You like to be independent but can ask for help when you’ve hit your limit.  You’ve developed some frustration tolerance. You understand that sometimes people see things differently, and you can compromise.  You can make some plans and carry them out.  You have all the equipment you’ll need, in rudimentary form, to become a realistic, stable, functioning human being.  

Libretto

 People vary widely in their development along different lines, first by months and then by years.  So the ages given for the developmental milestones are approximate.


The following charts show roughly how some major lines of development interface with each other, including two psychodynamic lines, one of several cognitive lines (Piaget), Beck’s, Kohlberg’s, and 1-2 of Wilber’s 10 or more lines (Wilber, 2000, pp. 197-217). 

 Beck’s Spiral Dynamics theory illustrates a special point regarding child development and adult memes.  In Wilber’s evolution-based framework, we say that individual development to some degree copies species evolution (“ontogeny recaps phylogeny”)(Wilber, 2000a, 153-5).  But an adults whose center of gravity is in, say, Orange, is not behaving like an 11-15 year old, in contrast to a “Green” person, who is like a 15-21 year old. Both have had life experiences and growth in other lines since those times but have favored certain value systems. 

Likewise, Wilber’s references to species-wide evolution in The Atman Project (1989) and Up from Eden (1996), including terms like uroboros, typhonic, mythic-membership, etc., are qualitatively different from the individual developmental levels, again because other levels have had the chance to develop as high as is normatively possible within a culture.

Summary of Developmental Lines (Part I)

     Age                     Fulcrum &                   Ego
            Psycho-                      Piaget                 Kohlberg
                             Basic Structures          Psychology               analytic
	0-1 month
	F1:Sensoriphysical, material, physical self; pleuromatic
	Autistic 
	 Oral  
	Sensorimotor
	           --

	1-5 months
	F-1: Sensory-

physical: uroboric
	Symbiotic
	 Oral
	Sensorimotor
	         --

	5-9 months
	F-2: Emotional self begins; hatching; typhon; inner-outer  separation; pranic
	Separation-

Individuation:

Differentiation
	 Oral
	Sensorimotor
	         --     

	9-15 months
	F-2: Emotional self;

Phantasmic-emo’l; typhonic image-body self; early magic-mythic, early rep mind
	Sep.-Indiv.:

Practicing
	 Oral
	Sensorimotor
	          --

	16-24 mo.
	F-2 continued;  membership self
	Sep.-Indiv.:

Rapprochement begins
	 Oral-

 Anal
	Sensorimotor

/Pre Op
	 Pre-

conventional

	24-36 mo.
	F-2 continued;   symbols,language 
	Rappr. cont’d;

Consolidation,

 emotional  

 obj- constancy

 begins
	 Anal
	Pre Op: 

Intuitive

(Conceptual)
	Age 3-4:

Preconventional

‘It’s bad to steal’   

	3-6 yrs.
	F-3: Self-concept; mental self; rep. mind; concepts,early membership
	“On the way to

  object

  constancy”; pre-conscience
	Phallic/

Oedipal/

Elektra
	Pre-Op
	Preconventional

II: Poss. Consequences

	6-puberty
	F-4:  Role self, rule-role, persona inner scripts (Berne); middle memb. self; early ego
	 “On the way to object constancy,” 

increasing levels of

sophistication


	Latency
	Con-Op


	Conventional I: Approval, conformity, intention & action - both considered



	Adolescence
	F-5: Mental-egoic; self-reflexive

Identity issues, cf. Cook-Greuter and Robt. Kegan
	Same as above

(Loevinger’s conscientious,    

       then individualistic)        
	Genital
	Form-Op
	Conv. I cont’d;

II: Law & order, respect, logic; Post-conv. starts

	Late adolescence

     or

Adult
	F-6 :Centaur; Vision logic

Inward arc begins;

(Later stages: Psychic, subtle, causal, nondual; after centaur is soul and spirit)
	 (Loevinger’s 

  autonomous  

    integrated)       
	Genital

(Wilber, Deida, and adult developmentalists can add to this and other lines)
	(Piaget ends. Wilber cog.: manipulate systems of systems)


	Post-Con I: Pluralism, fairness, social contract;

Post-Con II:  universal ethics, principles; indiv.conscience


Summary of Developmental Lines (Part II):

Wilber’s Fulcrums and Beck’s Value Memes

       Age
   Wilber’s Fulcrum                            Beck’s Value Meme

                          and Basic Structures                            (First Appearance)

	0-12 months                                   
	F1: Sensorimotor (birth-9 months)  (see Table 1) 
	Beige: Instinctive, archaic 

	1-3 years
	F2:  Phantasmic-emotional

(9 mo.- 3 yrs.) (see Table 1)
	Purple: Animistic/tribalistic, typhonic/magic 

	3-6 years
	F3: Rep Mind (concepts, rule/role)
	Red: Power gods, magic/mythic

	6-11 years
	F4: Rule/role, concrete op.
	Blue: Absolutist-religious, mythic

	11-15 years
	F5: Formal operations
	Orange: Individualistic-achiever, rational-egoic

	15-21 years
	F6: Early vision logic
	Green: Relativistic (early Yellow: vision logic)

	21-28 years
	F7: Late vision logic
	Yellow: Global-holistic (late vision logic)

	Later 
	F8:  Subtle
	Turquoise: Global-holistic (late vision logic)


Some Definitions 

Phantasm – simple internal images, in which internal experience is undifferentiated from 

  perceptions of the environment. 

Exocept, endocept, proto-emotions – Arieti’s terms, cited in Wilber (1989), which define 

  the earliest forms of mental activity (cf. http://www.perspectus.se/tjordan/Consciou.txt,

  and Wilber, 1989, Chp. 2-3, in which are also described terms such as prototaxic, 

  parataxic, syntaxic, and axial self. 

Pleuromatic – Oceanic, absolute adualism, archaic, desireless, choiceless.

Uroboric – undifferentiated, oral, like a serpent eating its own tail; bare beginnings of 

  awareness,  instinctual and unconscious. Arieti’s exocepts: simplest images.

Typhonic – named after a huge mythical being, half human and half serpent; 

  axial-body, bodyself, mythic-membership phase (for more detail, cf.Wilber, 1989).

Pre-Op (Pre-Operational thinking) – Use of language, symbols; classifies objects by a 

  single feature. --  (Some clear definitions of key terms can be found at 

  http://www.learningandteaching.info/learning/piaget.htm).

Con-Op (Concrete Operations) – Logic, classify objects using several features.

Form-Op (Formal Operations) – Abstract logic, hypothetical, ideological, consideration 

  of past and future.

Conventional – (Kohlberg):  speaking as a member of society. Pre-conventional reason 

  not to steal: ‘You’ll get into trouble.,’ (morality is outside the self). Conventional:  

  ‘Maybe the person needs….’  Post-conventional: e.g., references to ‘selfish’ (Crain, 

  1985). 

Wilber’s pre-personal/personal/transpersonal; same as pre-egoic/egoic/post-egoic, 

  subconscious/conscious/uperconscious/ and Kohlberg’s pre-conventional/

  conventional/post-conventional.

Levels of Food – Not listed in the tables, but they are, generally: Material exchange 

  (food, shelter), emotional exchange (sex, safety, power, belongingness, care), mental  

  exchange (membership discourse, self-reflective exchange, autonomous exchange); soul 

  exchange (psychic vision, God communication, God union), Spiritual exchange 

  (Godhead identity, sahaja) (Wilber, 2000, p. 212).

Notes to Numbered Portrait Sections

At each fulcrum, physical, emotional, and mental, we gain in basic self stages but lose previous transitional structures.  We’ll see that at physical birth, we lose the physical unification with the parent as we realize our physical separateness.  At rapprochement (Fulcrum 2, emotional separation), we lose our emotional unity with our parents.  And at Fulcrum 3 (Mental, Oedipal), we cannot have that which we fall in erotic love with, settling for the mundane world of our peers. 

1.   Our baby has come through the autistic blur into the oral, symbiotic period.  S/he takes ownership of those body parts moving in front of his/her eyes and figures out how to become upright.  Operant behavior is discovered, in that certain movements or sounds beget good results.  We begin categorizing (yin and yang) stimuli and grasping for what gives pleasure, avoiding what brings pain (Brown and Engler, Chps. 6-7 in Wilber, 1986, esp. Brown, pp. 236-263).

            2.   Baby moves into a “love affair with the world” (Mahler, 1979, p. 126) in this practicing period: ”Shades of monolithic ‘2001!’”  So much visible development occurs so quickly, that both baby and parents are deeply excited by the gains in basic self-stages.  This illustrates the importance of self-esteem developing in the context of the LL (agency-in-communion) (Wilber, 2000a, p. pp. 560-61, n. 49).  Still learning about space, our now-toddler thinks s/he is omnipotent and the center of the universe (grandiosity).  This is due to the ego’s transitional self-structure, in which while physical separation is taking place, emotional separation is almost non-existent  (Wilber’s Fulcrums I and II).  In the toddler’s thinking, “What I think and feel, my parents think and feel.”   

 So, this emotional and mental fusion combines with our dawning self-image, as we assign rudimentary labels to things. The result is that “pain” becomes equated with “badness” (the beginning of “values”).  So, with simplistic thinking, Toddler translates:  ‘I feel bad…there is bad in me…I am bad.’ And since parents’ interior life is expected to be the same as the child’s, when that parent frustrates the child’s actions, the parent is “bad.”  Then a tantrum is had, the child relaxes, they’re on to the next activity, and the self-image and parent-image are good again.  But with cognitive development pushing the child forward, and painful circumstances re-occurring, cognitive disequilibrium eventually sets in (Piaget).  

The problem is where the child set the boundaries: Instead of seeing them between all experiences of the self vs. those of the other, the child keeps the parent-child  symbiosis and divides the good “self-parent pair” from the bad “self-parent pair”, in order to hold on to those great grandiose and omnipotent feelings (the defense of splitting). But these are fantasies, and life’s events break into the equilibrium (Piaget) of this transitional stage.  


So following the practicing period, rapprochement sets in (Lax, 1980). The child must “re-meet” the parents in a new way.  S/he understands physical separation (Fulcrum I), and now begins the work of emotional separation (Fulcrum II)).  This involves healing the split between good and bad, and learning about boundaries between one’s own feelings and another’s.  


There are two good reasons not to want to transcend to the next level.  First, we fall from Eden, since neither we nor our parents are all-good anymore (goodbye to grandeur).  Second, if we’re not so powerful   (goodbye to omnipotence), we see just how small and weak we are.  Worse yet, this realization happens just as we’ve discovered our precious, whole selves after all those physical exploits, like “Runaway,” and so on.  We realize that if we didn’t have a self, and now we have a self, we could lose the self; and we now know about death.  


So the terrible two’s, rapprochement, is a monumental time, marked by extreme ambivalence.  If conditions around the quadrants are not so strong, we’re at risk for a personality or character disorder—although we’re not doomed, as sometimes the slightest mitigating circumstance can pull us through for a mere neurosis in the future.  An example of this is a child in a volatile situation who sometimes visits calm and supportive Grandma.  


But there is a pull toward health from a “strange attractor,” perhaps Atman, and these Hegelian dichotomies can be reasonably resolved (repeatedly so through life, perhaps), and we are “on the way to object constancy” (Mahler, 1979, p. 257).

3.  The child is of pre-school age, about 3 or 4.  Cognition was complexified, expanding from phantasms (simple images), through signs (labels), symbols (concrete and abstract), and combinations of symbols into relational concepts.  Self-reflection begins during this third Fulcrum (mental), as we can say how we feel, rather than just act on feelings.  We can pretend to be someone else, which means we can imagine ourselves in another’s position.  A grade school child can easily say, ‘I wouldn’t do that if I were you.’  We see that Rules and roles are beginning as well. We learn about what is right and wrong, as we develop our moral thinking (Kohlberg, Gilligan, others).  But what keeps this level in the pre-conventional realm is that, at base, we need to take care of ourselves, as we’re not quite whole.  We may be “good” in order to please, belong, or raise our self-esteem.  

At the conventional levels of adulthood, we learn more sophisticated ways to balance our needs with those of others; and at the post-conventional, trans-egoic tier, we see and care more about the whole world (physical, mental, and spiritual) than our small place within it.

4.  This last pre-conventional stage contains its own fall from grace.  In the Genital (Oedipus/Electra) phase, we have our first experiences with real, genital, romantic love.  We also have our first truly-developed superego.  We are “capable” of guilt, over and above shame, which is more primitive. (Daniels, 2003).  Finding out that no matter how we shine, we don’t have the higher-level gender-related potency we’d need to sufficiently interest the parental (or other adult) object of our erotic love (Wilber,  1998, pp. 249-50).  The healthy resolution of this dilemma is to accept the generational boundary and trade in a more realistic system of relational exchange (Wilber, 2000, p. 118).  

Conclusion


We are only beginning to fill out the basic  structure provided by Wilber’s AQAL view of psychology.  As theories of everything become more multi-disciplinary, we find that each of us has knowledge from our own corners of the universe to add to the picture.  As we articulate, clarify, and validate our various pieces of the universe, we can evolve toward a greater sense of the Good, the Truth, and the Beauty of the Kosmos.
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� For practical purposes, terms in the different theories, such as phase, stage, sub-stage, level, wave, and fulcrum can be considered synonymous. Some stages exist within others, hence the use of additional words.  A fulcrum, to Wilber, is a milestone of development (2000, p. 35).


� Wilber’s basic self structures are the same as his levels and fulcrums, namely, sensoriphysical, phantasmic-emotional, rep-mind, and so on (Wilber, 2001, Chp. 9; Wilber, 1986, pp. 69-76).  E.g., a 10-month-old baby able to coordinate its movement into walking now has a “level of sensori-motor knowledge,” a “structure” or patterning of its ego (which is the coordinator of all perception and functioning).  
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